
	

	

	
	
	
	
	
Hello Teachers! 
 
This guide was created to help you make the most of your Class Notes Artists 
visit. 
 
The goal of the concert experience is to inspire, motivate, and entertain students 
through live performance.  
 
This curriculum is comprised of a PowerPoint presentation and this Teacher’s 
Guide. The curriculum supports the concert experience by extracting several 
concepts or ideas directly related to the concert and its contents. Activities and 
information about these concepts align with Minnesota music standards and help 
make music come alive for students. These concepts provide focus and establish 
learning goals that connect to the concert experience.  
 
Each concept is explored in three ways: Learn, Listen, and Do. Visuals, audio, 
and information for the Listen and Learn components are presented in the 
PowerPoint. Use this in the classroom to present and illustrate ideas. There are 
three Lesson/Activity plans that correspond with the Do section in this Teacher’s 
Guide and recommendations to use several of MPR’s Class Notes Videos to 
extend learning. .  
 
The core ideas/concepts for Lumina are: 
.  

1. Music reflects cultures all around the world and each music has its own 
characteristics.  

2. Listening is an important skill for all musicians.  
3. Singing well requires good vocal technique. 

 
We hope you find that these tools enrich the concert experience for your 
students.  



	

TECHNIQUE 101 
LESSON/ACTIVITY PLAN 
  

1. Students will understand and demonstrate four aspects of good, healthy 
singing technique: 
 

a. Posture 
b. Breathing 
c. Warming up 
d. Listening 

 
ACTIVITIES: 
 

1. Ask students to brainstorm what is needed for good singing. Encourage 
them to think about what singers must do with their bodies to sing well.  
 

2. Watch the Class Notes Video How To Sing Well.  
 

3. Prepare and present each aspect of good singing. Start with posture. 
Select a favorite classroom song and sing it in “slouch” or “sloppy” 
position.  
 

4. Students will have fun exaggerating bad posture. After “sloppy” singing, 
ask them to show you good position, modeling it yourself. Repeat the 
same song and ask students to assess the difference, both in terms of 
what they hear and how they feel. Make a mental note to notice and 
compliment at least one student’s posture during each class session. 

 
5. Create a “Posture Checklist” and hang it in a visible place in the 

classroom. Choose simple language with imagery. It might look like this: 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

POSTURE	CHECKLIST	
	

• Plant	 both	 feet	 firmly	 on	
the	floor.	

	
• Shoulders	and	arms	hang	

loose.	
	

• Feel	a	string	gently	lifting	
up	on	the	very	top	of	
your	head.		

	
	

	



	

6. Next, address breathing. Buy a bag of small balloons and give one to each 
student. Ask students to hold the balloon up to their mouth with one hand 
while placing their other hand on their abdomen. Instruct them to fill the 
balloon first by breathing with their chest, then again by filling their 
“stomach” or diaphragm with air. You might need to practice a few times. 
Compare and contrast the difference in feeling. 
 

7. Explain the importance and benefits of warm-ups for singers. Use a sports 
analogy. Athletes must warm up their bodies before they play their sports 
so they don’t get hurt. Singing works the same way. Together with your 
students, do the exercises mentioned in the video: lip trills and sirens. 
Incorporate these into your daily classroom routine.  

 
8. Emphasize the importance of listening while singing. While singing familiar 

classroom songs, verbally point out some things you notice in order to 
cultivate that same skill in students. For example, “Did you notice that a 
few people rushed on the chorus, and then we weren’t singing together?” 
Rhythmic inconsistencies may stand out more clearly than tonal issues. 
To work on pitch matching and listening, as students to stand in a circle. 
Go around and assign each student a generic designation: high, middle, 
or low. Just like “numbering off.” Do not sing or define the pitch for them. 
Ask them to simply hear it in their head. On the count of three, as them to 
sing and old their pitch out loud. As they hold their pitch, ask them to hear 
another sound from the circles. When you say “Switch!” they should move 
to the new pitch they were hearing. Then, “Switch back!” If you are doing 
this with good listening, the “switch back” will sound even better the 
second time. None of this will sound particularly tonal, so be prepared to 
celebrate the dissonance. The activity is most successful with older 
elementary or middle school students or students who have a lot of 
experience successfully matching pitch. 

 
9. Listen to other singers in as many contexts as possible- live or recorded- 

and critique and respond to their sound. If you can see the singers 
singing, comment on their posture, breathing, or other elements of 
physical technique.  
 

 
 
 
 
 
 
 
 

STANDARDS: 
 



	

1. K-3. 1. Artistic Foundations. 2. Demonstrate knowledge and use of the 
technical skills of the art form, integrating technology when applicable. 
Music. 0.1.2.3.2. Sing and play with accurate pitch, rhythm, and 
expressive intent.  

2. Grades 4 – 5. 1. Artistic Foundations. 2. Demonstrate knowledge and use 
of the technical skills of the art form, integrating technology when 
applicable. Music. 4.1.2.3.2. Sing and play alone and in a group 
demonstrating proper posture, breathing, technique, age-appropriate tone 
quality and expressive intent.  

3. Grades 6 – 8. 4. Artistic Process: Respond or Critique. 1 Respond to or 
critique a variety of creations or performances using the artistic 
foundations. Music. 6.4.1.3.1. Analyze and interpret a variety of musical 
works and performances using established criteria. 

 
  



	

	
CLASSICAL MUSIC IN YOUR LIFE 
LESSON/ACTIVITY PLAN 
 
OBJECTIVE: 
  

1. Raise students’ awareness of classical music in their lives and in the world 
around them. 
 

2. Students will develop active listening skills.  
 
ACTIVITIES: 
 

1. Create a journal or log entry template for students. Explain that they 
should document any classical music they hear for an entire 
week/month/quarter, etc.  A sample entry might look like this: 

 
DATE: October 10, 2015 
LOCATION/SETTING: my home/on TV 
TITLE OF PIECE (if 
known): 

???? 

DESCRIPTION: I heard classical music on a commercial. A flute and piano and 
maybe some string instruments were playing. It was quiet and 
peaceful.  

 
Encourage students to use music vocabulary learned in class (terms like 
staccato or forte) and give bonus points if they use those words correctly.  

 
2. Share your findings in class. Ask each student to choose one entry to tell 

a partner, or begin or end class with one student reporting to the whole 
group.  

 
 
 
 
 
 
 
 

3. Extend this activity by integrating content into other subjects/curricula.  
  



	

• Work with a math teacher to compile data and do some statistical 
analysis.  
 

• Expand the description section to tie in with literacy. Instead of 
asking for a general description, specify criteria for the description. 
For example, ask students to describe the music by writing a 
paragraph with a topic sentence and three supporting points. You 
might ask them to describe the music by writing a descriptive poem 
or by using a certain number of adjectives. Ask them to include 
both fact (“Drums were playing”) and opinion (“I liked how it 
sounded”). 

 
 
STANDARDS: 
 

1. Grades 4-5. 4. Artistic Process: Respond or Critique.1. Respond to or 
critique a variety of creations and performances using the artistic 
foundations. Music. 4.4.1.3.1. Justify personal interpretations and 
reactions to a variety of musical works or performances.  
 

 
  



	

	
AROUND THE WORLD IN 8 DAYS 
LESSON/ACTIVITY PLAN 
 
OBJECTIVE: 
  

1. Students will identify characteristics of music from eight different cultures.  
 
ACTIVITIES: 
 

1. Start with a blank world map like the one below. Here’s a link to one in the 
public domain. 
Explain that you will visit eight different locations over eight class periods. 
During each “visit,” you will learn about a particular style of music that 
originated in that area. 

 

 
 
 
 
 
 
 
 
 
 



	

2. Select any eight locations/styles on the map that you are interested in 
exploring with your students. The remainder of this lesson plan is an 
example that you may feel free to use or modify to suit your needs. The 
styles, with corresponding location of origin, are: 

 
• Traditional Ojibwe singing—Minnesota/the Dakotas/Canada 
• Ragtime—St. Louis, MO 
• Mariachi—Mexico 
• Alpine yodeling—Switzerland/Austria 
• Raga—India 
• Tuvan throat singing—Mongolia 
• Kwv Thxiaj—Southeast Asia/Laos 
• Taiko—Japan 

 
 

 
 

3. Mark the locations on the map (see above.) 
 
 
 
 
 
 
 
 



	

4. When visiting a country, start by listening and/or watching some music. Fill 
out a fact sheet so that students learn fundamental characteristics of each 
style of music. You may choose to present the material to students or 
have them do research on their own. Use a worksheet or grid for 
processing information. Here’s a sample template: 

 
 
GENRE/STYLE  
LOCATION OF ORIGIN  
BASIC DESCRIPTION  
FACT #1  
FACT #2  
FACT #3  
EXAMPLE/MORE INFO  
 

General categories, such as FACT #1, are more universally applicable 
across a wide variety of genres. You may decide to be more specific, with 
categories like: “characteristic instrumentation,” or “common melodic 
features.” Point out that the place of origin might be very specific, or it 
might be a broader region. If students are conducting the research 
themselves, include a column for them to cite their sources or list web 
links. Below are complete grids for the eight kinds of music referenced 
above. 

 
GENRE/STYLE Traditional Ojibwe-Anishinaabe music 
LOCATION OF 
ORIGIN 

Parts of Minnesota and Canada, surrounding Lake 
Superior 

BASIC 
DESCRIPTION 

Songs from the Ojibwe-Anishinaabe. This music is often 
vocal and uses instruments such as rattles, shakers, and 
drums.  

FACT #1 The number four is an important element in Ojibwe-
Anishinaabe music and culture, representing balance.  

FACT #2 Music is used for many things in Ojibwe-Anishinaabe 
culture: teaching, celebration, and traditional ceremonies.  

FACT #3 You should ask permission to perform a song someone 
else has written. 

EXAMPLE/MORE 
INFO 

http://www.classicalmpr.org/story/2014/11/19/meet-class-
notes-artist-lyz-jaakola 
 

 
 
 
 



	

GENRE/STYLE Ragtime 
LOCATION OF 
ORIGIN 

St. Louis, MO, USA 

BASIC 
DESCRIPTION 

1. From dictionary.com: Music characterized by a syncopated melodic line 
and regularly accented accompaniment, evolved by black American 
musicians in the 1890s and played especially on the piano. 
 

FACT #1 Was most popular during the early years of the 20th century 
FACT #2 Scott Joplin was a famous ragtime composer 
FACT #3 Gets its name from its “ragged”, or syncopated, rhythms 
EXAMPLE/MORE 
INFO 

https://www.youtube.com/watch?v=6j5JCw5J-7U 
 

 
 

GENRE/STYLE Mariachi 
LOCATION OF 
ORIGIN 

Mexico 

BASIC 
DESCRIPTION 

Folk music from Mexico. There are variations in the music depending on the 
precise region of origin within Mexico. 

FACT #1 Instrumentation usually includes violin and guitar and sometimes trumpet. 
FACT #2 Some Mariachi music uses falsetto vocals.  
FACT #3 Mariachi music is often used in celebrations or special events, like weddings, 

holidays, or funerals.  
EXAMPLE/ 
MORE INFO 

Watch Classical MPR’s Class Notes Video about Mexican music. 
 
And look at the associated curriculum 

 
 
GENRE/STYLE Alpine yodeling 
LOCATION OF 
ORIGIN 

Switzerland, Austria 

BASIC 
DESCRIPTION 

Form of singing developed in rural areas of the Alps. 

FACT #1 Involves fast changes between high and low pitches. 
FACT #2 Singer must switch register, which is a practiced skill. 
FACT #3 Was originally developed as a form of communicating over long distances.  
EXAMPLE/MORE 
INFO 

https://www.youtube.com/watch?v=GDzlJ3k6whY 

 
 
 
 
GENRE/STYLE Raga 
LOCATION OF 
ORIGIN 

India 



	

BASIC 
DESCRIPTION 

A traditional melodic pattern that is a fundamental part of 
Indian classical music. 

FACT #1 Uses a series of five to nine notes as a basis for 
composition, then improvisation. 

FACT #2 Specific ragas can be associated with certain times of 
day or seasons. 

FACT #3 There are regional difference between ragas and raga 
interpretation. 

EXAMPLE/MORE 
INFO 

This clip shows a number of traditional Indian 
instruments.  

 
 
GENRE/STYLE Tuvan throat singing 
LOCATION OF 
ORIGIN 

Mongolia, Siberia, Russia, Tuva 

BASIC 
DESCRIPTION 

A style of singing in which the singer produces to pitches 
at the same time, thus creating harmony. 

FACT #1 Has origins in attempting to mimic or imitate sounds of 
nature.  

FACT #2 The singer produces a fundamental pitch and then a 
particular overtone, part of the harmonic series.  

FACT #3 There are a number of different ways of categorizing the 
different variations of Tuvan throat singing. 

EXAMPLE/MORE 
INFO 

https://www.youtube.com/watch?v=qx8hrhBZJ98 
 

 
 
GENRE/STYLE Kwv Thxiaj (pronounced “k-ou ts-ee-ah”) 
LOCATION OF 
ORIGIN 

Southeast Asia, including Laos, Thailand, Vietnam, parts 
of China 

BASIC 
DESCRIPTION 

Vocal folk music of the Hmong people 

FACT #1 Sung by both men and women of all ages. 
FACT #2 This music is for voice only. The vocal quality is raw, 

powerful, and loud. 
FACT #3 The language in these songs is referred to as “paj lug”, or 

“flowery language”. It is often used for courting.  
EXAMPLE/MORE 
INFO 

https://www.youtube.com/watch?v=16oDy9e8_s8 

 
 
GENRE/STYLE Taiko 
LOCATION OF 
ORIGIN 

Japan 

BASIC 
DESCRIPTION 

Percussion-based music usually played in an ensemble 
using a variety of instruments. 



	

FACT #1 Has ancient origins. 
FACT #2 Has been used for many purposes, including 

communication, use in military activities, and use for 
theatrical accompaniment. 

FACT #3 Styles vary by region. 
EXAMPLE/MORE 
INFO 

https://www.youtube.com/watch?v=C7HL5wYqAbU 
 

 
STANDARDS: 
 
These activities meet the following standards: 
 
1. Grades K – 3. 1. Artistic Foundations 3. Demonstrate understanding of the 
personal, social, cultural and historical contexts that influence the arts area. 
Music. 0.1.3.3.1. Identify the characteristic of music from a variety of cultures 
including contributions of Minnesota American Indian tribes and communities.  
 
2. Grades K – 3. 4. Artistic Process: Respond or Critique 1. Respond to or 
critique a variety of creation or performances using the artistic foundations. 
Music. 0.4.1.3.1. Compare and contrast the characteristics of a variety of musical 
works and performances.   
 
3. Grades 4 – 5. 1. Artistic Foundations 3. Demonstrate understanding of the 
personal, social, cultural and historical contexts that influence the arts area. 
Music.4.1.3.3.1. Describe the cultural and historical traditions of music including 
contributions of Minnesota American Indian tribes and communities. 
 
4. Grades 4 – 5. 4. Artistic Process: Respond or Critique 1. Respond to or 
critique a variety of creation or performances using the artistic foundations. 
Music. 4.4.1.3.1. Justify personal interpretations to a variety of musical works or 
performances.  
 
5. Grades 4 – 5. 1. Artistic Foundations. 1. Demonstrate knowledge of the 
foundations of the arts area. Music. 4.1.1.3.3. Identify the characteristics of a 
variety of genres and musical styles such as march, taiko, mariachi and classical.  
 
 
  



	

	
	
	
	
	
	
	
	


